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Abstract 
Purpose of the study: This study aims to identify the type of dyslexia students have and the relationship with 
motivation given by parents for dyslexic students to go to school.  
Methodology: This type of research is associative quantitative research with correlational design. Where the total 
number of the sample from this study were 48 students and parents’with details of 35 male students and 13 female 
students who were taken based on purposive sampling techniques and 48 students' parents, data were then analyzed with 
the help of SPSS 21 application to look for descriptive statistics in the form of mean, min, and max as well as the 
relationship between parents' motivation and dyslexic children.  
Main Findings: From the results of the analysis that has been done, there is a relationship between parents' motivation 
in fostering the interests of dyslexic children, this is reinforced by the results of dyslexia indicators of PA type with good 
categories of 64.6% (31 of 48) students, RAN indicators with good categories of 58.3 % (28 out of 48) students, WM 
indicators with good categories were 62.5% (30 out of 48) students, and parents' motivation for dyslexic children had a 
useful category of 60.4% (30 out of 48) students.  
Applications of this study: For this reason, it is recommended that parents of children with dyslexia children give more 
attention or motivation than normal healthy children.  
Novelty/Originality of this study: In this study, the renewal is looking at the types of dyslexia students, both those of 
type Phonological Awareness, Rapid Automatized Naming, Working Memory, as well as the relationship with the 
motivation of parents in motivating children with dyslexia. 
Keywords: Motivation, Phonological Awareness, Rapid Automatized Naming, Working Memory. 
INTRODUCTION 
Children with special needs (ABK) are broadly defined as children who are significantly different from healthy children 
their age so that they require special education services (UNESCO, 2001; DITPLB, 2012). The difference in ABK 
compared to healthy children is because they have disabilities, have meager learning achievement, and are unable to 
speak well (Wade, 2000). Disabilities in children with special needs can be in the form of children with learning 
difficulties, such as learning disabilities (Hallahand & Kauffman, 1988). Salamanca Declaration in 1994 made aware 
that ABK has the right to choose to go to public schools (United Nations Educational Scientific and Cultural 
Organization). In Indonesia, through Law Number 20 of 2003 concerning the national education system, ABK has the 
right to choose to go to public schools known as the system inclusive education: All children have the right to education 
in their communities, can learn, need support for learning and teaching that is focused on children and beneficial for all 
children (Stubss, 2002). 
The development of written language skills develops more slowly. To reach the stage of reading fluently, there are 
several stages that children need to go through in a short amount of time (Asrial et al., 2019). Most children only reach 
the stage of reading fluently around the age of 6-8 years. Although some methods can teach the ability to read faster, 
still, the ability to read can only be taught when the child can speak. Therefore, teaching reading skills to children is far 
more complicated than merely teaching speaking skills (Mann & Wimmer, 2002; Kjeldsen et al., 2019). The ability to 
speak can be taught naturally in the family environment without having to put the child into formal school. In contrast to 
teaching the ability to speak, when teaching reading skills, children must learn informal institutions or use specific 
methods to be able to read (Melby, Lyster & Hulme, 2012). 
Sometimes children will experience difficulties in learning to read and eventually become unable to read. Professionals 
and experts mostly define learning difficulties as the difference between the achievements in schools obtained, with the 
assumption of the potential possessed by children, where school performance is usually lower (Stanovich, 1991; Astalini 
et al., 2019; Astalni et al., 2019). This assumption is based on the child's inability to use its full potential so that it fails in 
learning. Likewise, with reading difficulties, the definition of the difference between potential abilities and performance 
in learning to read has also been widely used, especially by educators (Pfost, 2015; Suggate, 2016). The difficulty of 
children in reading is what is called dyslexia. 
One way to overcome learning difficulties in dyslexic children is to increase learning motivation in children. A dyslexic 
child has average intelligence, motivation, and sufficient educational opportunities. Most people have dyslexia 
childhood, but when they grow up have intelligence in their thinking. Also, children who have dyslexia are not children 
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with less intelligence, so parents must treat it the same as healthy children. Parents can motivate children so that children 
feel confident that they are capable of. In essence, (Astalini et al., 2019; Maison et al., 2019) motivation is divided into 
two types, namely intrinsic motivation and extrinsic motivation: (1) intrinsic motivation, this type of motivation arises 
from within the individual himself without coercion or encouragement from others; and (2) extrinsic motivation, this 
type of motivation arises as a result of influences from outside the individual, whether because of invitations, orders or 
encouragement from others so that with such circumstances students want to do something or learn. Teaching children to 
read is easy when taught in a happy, relaxed, carefree atmosphere or fearful of failure (Ziegler et al., 2010; Torppa et al., 
2010). If the parents set an example and direct the child or accustom the child to reading, then the child will be more 
interested and motivated to do something if accompanied by an example, not just a theory or telling. Thus parents and 
teachers alike have a significant role in shaping and improving children's reading habits (Snowling & Hulme, 2011; 
Shaywiz et al., 2002). 
Therefore, the researcher aims to identify students who have dyslexia and the relationship with parents' motivation to 
invite their children to go to school. 
LITERATUR REVIEW  
Dyslexia is a developmental reading disorder caused by cognitive processing dysfunction in the brain (Landerl et al., 
2013). The main symptoms of dyslexia in the form of reading difficulties usually appear when students enter primary 
school early. In primary schools in Indonesia, children begin to be taught to learn to read at the level of early childhood 
education (ECE). So when students enter the elementary school level, students are required to have already the ability to 
read. However, in reality, many students at the beginning of elementary school cannot read. Primary school students who 
are unable to read are indicated to have failed to learn to read at a previous educational level. Ziegler & Goswami 
(2005); Pfost et al. (2019) also show that, initially, to become a skilled reader, children need to gain knowledge about the 
alphabet system, which this process can cause difficulties for children who learn to read. The brain must be taught to be 
able to process written language because they can prepare a spoken language. So that reading and writing skills develop 
properly, Dickinson et al. (2010); Ehri et al. (2001) argue that written language processing must be able to gain a 
foothold in the brain, such as the mechanism used by the brain to process spoken language. Thus, disability in certain 
parts of the brain associated with language processing will interfere with the development of reading skills in children. 
Thus, reading motivation and attitudes toward reading are central factors affecting reading performance (Sideridis et al., 
2006; Schiefele et al., 2012). A common characteristic of children with dyslexia is difficulty in processing phonology 
(voice manipulation), spelling, and speed of visual-auditory response. So that teachers in primary schools have difficulty 
in teaching children with dyslexia, causing low dyslexic children's learning outcomes for all subjects, their tendency to 
group out of school. (Irdamurni et al, 2018). Therefore, help is needed from parents of students in motivating students to 
go to school. 
Motivation stems from the word "motif". The motive is defined as the driving force within a person to carry out certain 
activities for the achievement of a goal (Ziegler et al, 2010). Motivation is a change in energy in a person that is marked 
by the emergence of feelings and is preceded by a response to the existence of goals (Astalini et al, 2019; Maison et al, 
2019). In this opinion, there are three elements in motivation, namely: 1) motivation initiates changes in energy, 2) is 
characterized by feelings, and 3) is stimulated because of goals. Here's how to overcome learning difficulties in dyslexic 
children: (1) increase learning motivation in children; (2) using learning media; (3) increase children's confidence; (4) 
never blame the child for his condition; and (5) always assisting children in learning. 
METHODOLOGY  
Quantitative research methods with correlational research designs. Associative quantitative research is the relationship 
between two or more variables (Kerlinger, 2014). Because research is associative research, researchers take correlational 
research designs. According to (Creswell, 2012), “Correlation Design in quantitative research is used to measure the 
level of association (relationship) between two variables using statistical analysis of correlation procedures”. 
The research sample was obtained from 48 students, and parents of students in the Elementary School in the Metro 
district used a total sampling technique, with 13 female students and 35 male students. With details of SDN 1 Metro 
Pusat, SDN 1 Metro Timur, SDN 2 Metro Timur, SDN 2 Metro Barat, SDN 2 Metro Pusat. The technique of taking total 
sampling involves or takes all samples in the population (Cramer, 2003). 
In this study, the study used (1) tests, tests are used to find out the types of dyslexia possessed by dyslexic students; (2) 
questionnaires, questionnaires are used to see student motivation, (3) interviews, interviews used are structured 
interviews that are intended to dig deeper about the problem, in this case, is the motivation of students in going to 
school, which is done to students and parents. Where, the test is intended for students to see the types that are owned by 
the child, while the questionnaire is used to retrieve data from parents to see parents' attention for dyslexic children. The 
questionnaire has 26 valid statements with a reliability value of 0.73 using a Likert four scale and using structured 
interviews aimed at strengthening quantitative data. The data is used by the SPSS program to look for descriptive. Data 
used by the SPSS program to look for descriptive and inferential statistics. For example, mean, median, minimum, 
maximum, and standard deviation (Cohen, Manion, & Morrison, 2007). Statistical conclusions from mathematical 
procedures for using probabilities and information about samples to conclude populations from which samples might be 
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drawn (Kerlinger, 2014). In this study, the descriptive statistics used are the mean, minimum value, maximum value, 
category, and percentage, as well as for inferential statistics using product-moment correlation.  
The categories of dyslexia students and motivation, very good, good, not good, and very not good, like table 1 in below: 
Table 1: Categories of dyslexia and motivation 
Category 
Interval 
Dyslexia Motivation 
PA RAN WM Motivation 
Very Not Good 6.0 – 10.5 7.0 -12.3 6.0 – 10.5 26.0 – 45.5 
Not Good 10.6 – 15.0 12.4 – 17.5 10.6 – 15.0 45.6 – 65.0 
Good 15.0 – 19.5 17.6 – 22.7 15.0 – 19.5 65.1 – 84.5 
Very Good 19.6 – 24.0 22.8 – 28.0 19.6 – 24.0 84.6 – 104.0 
In data collection, the first activity that must be done is to select students based on the categories provided by 
researchers, then provide tests to students. Motivational questionnaires for parents, then the data is processed using SPSS 
21 application assistance to see descriptive statistics, in the form of mean, min, max, percentage and category of students 
and to see whether there is a relationship between these variables. 
RESULTS/FINDINGS 
Phonological Awareness 
The results of the test for dyslexic students are given and have been obtained and processed the results using the SPSS 
21 application, which we can see in the table below: 
Table 2: Results of the indicators of dyslexia students PA type 
Classification 
Mean Min Max % 
Range M F Responses Total 
6.0 -10.5 0 0 Not very good 0 
17.1 12.0 23.0 
0.0 
10.6 – 15.0 4 3 Not good 7 14.6 
15.1 – 19.5 25 6 Good 31 64.6 
19.6 – 24.0 6 4 Very good 10 20.8 
TOTAL 35 13  48    100 
From table 2, which came from 48 respondents from high school students in the good category, and after being 
processed and obtained the results using the SPSS 21 application program, it was found that the dyslexic indicator of PA 
type had a suitable category of 64.6% for 31 students from 48 total students, not good at 14.6% for a total of 7 students 
out of 48 total students, and excellent 20.8% for 10 students out of 48 total students. Of the 48 students having a Mean 
value of 17.1, Maximum Value of 23.0, and Minimum Value of 12.0. 
Rapid Automatized Naming 
The results of the test for dyslexic students are given and have been obtained and processed the results using the SPSS 
21 application, which we can see in the table below: 
Table 3: Results of the indicator of dyslexic students RAN type 
Classification 
Mean Min Max % 
Range M F Responses Total 
7.0 – 12.3 0 0 Not very good 0 
18.5 15.0 22.0 
0.0 
12.4 – 17.5 4 2 Not good 6 12.5 
17.6 – 22.7 21 7 Good 28 58.3 
22.8 – 28.0 10 4 Very good 14 29.2 
TOTAL 35 13  48    100 
From table 3, which came from 48 respondents from high school students in the good category, and after being 
processed and obtained the results using the SPSS 21 application program, it was found that the dyslexic indicator type 
RAN had a suitable category of 58.3% for 28 students from 48 total students, not good at 12.5% for a total of 6 students 
out of 48 total students, and excellent 19.2% for 14 students out of 48 total students. Of the 48 students having a Mean 
value of 18.5, Maximum Value of 22.0, and Minimum Value of 15.0. 
Working Memory 
The results of the test for dyslexic students are given and have been obtained and processed the results using the SPSS 
21 application, which we can see in the table below: 
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Table 4: Results of the indicators of dyslexia students WM type 
Classification 
Mean Min Max % 
Range M F Responses Total 
26.0 – 45.5 0 0 Not very good 0 
75.5 46.0 103.0 
0.0 
45.6 – 65.0 6 2 Not good 8 16.7 
65.1 – 84.5 23 7 Good 30 62.5 
84.6 – 104.0 6 4 Very good 10 20.8 
TOTAL 35 13  48    100 
From table 4, which came from 48 respondents from high school students in the good category, and after being 
processed and obtained the results using the SPSS 21 application program, it was found that the dyslexic indicator WM 
type had a suitable category of 62.5% for 30 students from 48 total students, not good at 16.7% for a total of 8 students 
out of 48 total students, and excellent 20.8% for 10 students out of 48 total students. Of the 48 students having a Mean 
value of 75.5, Maximum Value of 103.0, and Minimum Value of 46.0. 
Motivation 
The results of the test for dyslexic students are given and have been obtained and processed the results using the SPSS 
21 application, which we can see in the table below: 
Table 5: Results of the motivation of parents in sending children to school dyslexia 
Classification 
Mean Min Max % 
Range M F Responses Total 
26.0 – 45.5 0 0 Not very good 0 
77.5 47.0 102.0 
0.0 
45.6 – 65.0 5 3 Not good 8 16.7 
65.1 – 84.5 10 19 Good 29 60.4 
84.6 – 104.0 3 8 Very good 11 22.9 
TOTAL 18 30  48    100 
From table 5, which came from 48 respondents from high school students in the good category, and after being 
processed and obtained the results using the SPSS 21 application program, it was found that the motivation of parents in 
dyslexic children had a suitable category of 60.4 % for 29 students from 48 total students, not good at 16.7% for a total 
of 8 students out of 48 total students, and excellent 22.9% for 11 students out of 48 total students. Of the 48 students 
having a Mean value of 77.5, Maximum Value of 102.0, and Minimum Value of 47.0. 
Motivational relationship between parents and dyslexic children 
The results of the relationship between parental motivation for dyslexic children can be seen in the table below. 
Table 6: Relationship of dyslexic children with parents' motivation for school 
 Dyslexia Motivation 
Dyslexia 
Pearson Correlation 1 .638
**
 
Sig. (2-tailed)  .028 
N 48 48 
Motivation 
Pearson Correlation .638
**
 1 
Sig. (2-tailed) .028  
N 48 48 
*Correlation is significant at the 0.05 level (2-tailed) 
From table 6 we can see that the sig value is 0.028 less than 0.05, it can be concluded that there is a relationship between 
the motivation of parents in sending their children affected by dyslexia with r values of 0.638 and positive. If the sig 
value <0.05, then there is a relationship (Gall, 2003). 
DISCUSSION/ANALYSIS 
1. Phonological Awareness 
The results of the test analysis of the dyslexia type PA in table 2 have a good ability of 64.6% (31 of 48) students. This 
type is shown by students who have PA dyslexia shown and said by these students who are accompanied by their parents 
that, such students cannot mention colors quickly, in the assignment of naming numbers more slowly 
The ability of phonological awareness is the awareness that spoken language can be divided into single words, and single 
words can also be sorted into phonemes/letter sounds (Castles & Coltheart, 2004; Anthony & Francis, 2005). According 
to (Torgesen et al., 1994; Ehri et al., 2001) Phonological awareness, the ability to distinguish, identify, and manipulate 
the sounds of speech, is an important predictor of reading development. This aspect of phonological awareness is 
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especially important in the process of decoding languages with complex spelling systems such as English. This is 
because English has a very inconsistent spelling system. For example, the sound of the letter <u> on the word hurt and 
but will have a different sound. Conversely, in Indonesian studies, it is known that the sound of the language possessed 
is not too complicated compared to English and is commonly referred to as a language system that adopts shallow 
orthography (Chaer, 2009; Kovelman et al., 2012; Dandache, Wouters & Ghesquiere, 2014). Consistency between letters 
and letter sounds is still higher than in English. Therefore, the emphasis on learning to read early in Indonesia, usually 
directly focuses on syllables and the addition of prefixes, middle, and suffixes, not on the sound of letters (phonemes). 
Children become less aware of phonemes than syllables or words. Though awareness of the sound of these letters is also 
important in learning to read. Based on several studies with a variety of subjects, ranging from normal children to 
children who have difficulty reading, difficulty focusing, speech delay, and several other learning difficulties, it is 
mentioned that among these aspects of phonological processing abilities, phonological awareness is the most influential 
factor in decoding and spelling (Skibbe, Behnke & Justice, 2004; Wolf, Schroeders & Kriegbaum, 2016; Debska et al., 
2016). 
2. Rapid Automatized Naming 
The results of the test analysis of the dyslexia type RAN in table 3, have a good ability of 58.3% (28 of 48) students. 
This type is shown by students who have dyslexia type RAN shown and said by these students who are accompanied by 
their parents that, such students can not mention the various colors quickly, in the assignment of naming numbers more 
slowly 
Based on the results of descriptive analysis obtained consistent results, students who have read faster in completing the 
naming task than students who have not read. The analysis also shows that students complete the assignment of naming 
numbers faster than the naming of colors and naming objects. This result is consistently found in students who can read 
or have not read (Cronin, & Carver, 1998). Findings in the descriptive analysis will be followed by inferential analysis to 
ascertain whether the difference is significant or not. Descriptive analysis results show that elementary school students 
who have not been able to read, have the lower ability in the assignment of Rapid Automatized Naming (RAN), 
compared to elementary school students who can read. The analysis shows that elementary school students who have not 
been able to read consistently have lower abilities on all RAN assignments. Additionally, studies have revealed some 
early cognitive markers of dyslexia related to literacy development, among which the most commonly reported are 
phonological awareness and rapid automatized naming (Lyytinen et al., 2004; Lyytinen et al., 2005). In the curriculum in 
Indonesia, reading lessons have been taught at the level of early childhood education (ECE). Thus, elementary school 
students who are found unable to read are students who fail in the process of learning to read at the previous educational 
level (Lyytinen et al., 2006). Consistent results that children who cannot read in elementary school always lose all RAN 
assignments, which shows that students are suspected of tending dyslexia. 
3. Working Memory 
The results of the test analysis of the dyslexia type WM in table 4, have a good ability of 62.5% (30 of 48) students. 
According to research by Fostick & Revah (2018), the process of reading words and spelling letters requires a model that 
explains how information flows through various aspects of our declarative memory system, which refers to a two-store 
(memory) storage model. Subjects Some people appear to have a rare ability to receive and master a large amount of 
visual information. However, most likely, someone can remember the location of the four or five letters. poor working 
memory, which causes difficulties in retaining and manipulating information (Banai & Ahissar, 2004; Garcia et al., 
2014; Nelson, Lindstrom & Foels, 2015; Zhao et al., 2015). Clear limits on perception and early memory are known as 
span of apprehension or understanding. According to Verhagen & Leseman (2016); Schwarb, Nail, & Schumacher 
(2016), children who experience brain disorders can do several tests. From the test results, it can be seen which brain 
regions are affected, so a diagnosis can be made whether the child is classified as learning disabilities or not. 
4. Motivation 
The results of the test analysis of the motivation of parents in table 5 have a good ability of 60.4% (29 of 48) students. 
Parental attention is a form of emotional attachment given by parents to children. Emotional ties in the form of love and 
sincere love for children. Forms of affection can be done through words/words and attitudes/actions such as paying 
attention to children's health, supervising children's learning activities, creating a comfortable learning atmosphere, 
meeting children's learning needs, providing tutoring, and giving rewards and punishment to children. 
According to Astalini et al., 2019; Maison et al., 2019; Asrial et al., (2019) is how parents can exploit the potential of 
intrinsic motivation, assuming that intrinsic motivation is in the minds and hearts of students. There are several strategies 
that parents can use to foster student motivation. Give gifts When students can complete the tasks given by parents 
correctly and appropriately, parents should give memorable and simple gifts such as encouragement, praise, and 
applause (Ryan & Deci, 2009; Mihandoost, 2012). Give praise can be shown both verbally and non-verbally. In the non-
verbal form, for example, a nod of the head, a smile, or a shoulder clap, parents should encourage children to continue 
learning, and give maximum attention to foster a child's enthusiasm for learning, so they want to go to school. By 
listening to difficulties from children, parents become child assistants in facing open learning difficulties to increase 
students' pleasure in receiving lessons (Conradi, Jang & McKenna, 2013). One instance is the parents of students giving 
Humanities & Social Sciences Reviews 
 eISSN: 2395-6518, Vol 8, No 2e, 2020, pp 29-36 
 https://doi.org/10.18510/hssr.2020.82e02 
34 |www.hssr.in                                                                                                                                                 © Muin et al. 
motivation to their children to give spirit or enthusiasm by giving gifts if they want to go to school or will be invited to 
go on vacation when the holiday season arrives, then give praise when accompanying the student to study at home, so he 
is always eager to learn especially going to school. 
From the results of the study in table 6 on the relationship of parents' motivation to motivate children affected by 
dyslexia to go to school, it means that there is motivation from parents to send their children affected by dyslexia, then 
the child will be more eager to go to school because it is directly influenced by factors external often encountered, 
namely the parents of children who have dyslexia. With motivation from parents in accompanying dyslexic children will 
foster the spirit of the child. 
CONCLUSION 
From the results of the analysis that has been done, there is a relationship between parents' motivation in fostering the 
interests of dyslexic children, this is reinforced by the results of dyslexia indicators of PA type with good categories of 
64.6% (31 of 48) students, RAN indicators with good categories of 58.3% ( 28 of 48) students, WM indicators with good 
category were 62.5% (30 out of 48) students, and parents' motivation for dyslexic children had a suitable category of 
60.4% (30 out of 48) students. For this reason, it is recommended that parents of children with dyslexia children give 
more attention or motivation than normal healthy children. 
LIMITATION AND STUDY FORWARD 
This study only discusses the type of dyslexic students of type PA, RAN, and WM. 
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